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Abstract 
The classroom based study “From Dynamic to Expressionism: An Arts Integration Study” 
was designed to answer the question; Will implementing an interdisciplinary art and music unit 
affect the level of student confidence in understanding expressionism in art? The researcher 
implemented an interdisciplinary art unit in two inner-city second grade classes. Throughout the 
study a survey was used for students to assess their confidence level and a checklist was used to 
observe student confidence during class time.  
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Chapter One: Overview of the Study 
 Are students confident in the classroom? Can teachers plan lessons to enhance student 
confidence? The following chapter will provide an overview of a study conducted on the use of 
interdisciplinary units in the art classroom and the affects that it has on student confidence. The 
goals of this study will be outlined later in the chapter and also provide the basis for the purpose 
of the research. The conceptual framework will outline the methods for conducting the study. 
This chapter also addresses where the study will take place and which students will be 
participating.  
Background to the Study 
 Eleanor Reneé Rodriguez, coauthor of the thought provoking book What Is It About Me 
You Can't Teach? An Instructional Guide for the Urban Educator, is quoted as saying “If you 
don’t connect what you’re attempting to teach to the experiences they’ve [had] already, the gap 
is going to get wider and wider.” (School Improvement Network, 2012, p. 1)The gap that 
Rodriguez refers to is the achievement gap for students who live below the poverty line and/or 
minority students. (Barton, 2004, p. 1)  
 Population of Students 
 The study was conducted at Abby Kelley Foster Charter Public School. Abby Kelley 
Foster Charter Public School is located in Worcester, MA and is considered an inner-city school. 
The school saw a seven percent increase in enrollment in 2010. (Worcester Regional Research 
Bureau 2010, p. 4) Of this seven percent,  
 “30% of the students were African- American, about 26% were Hispanic, and 36% were 
 Caucasian. About 45% of the school’s students were from low income families, about 2% 
 did not speak English well enough to perform ordinary classroom work in English, and 
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 almost 10% of students qualified for special education services.” (Worcester Regional 
 Research Bureau, 2010, 4)  
The study was conducted at the elementary school level where sixty four percent of students are 
minorities and forty five percent are low income. (Worcester Regional Research, 2010, p. 37) 
 More specifically, two out of six second grades participated in the cross curricular art and 
music unit. There are twenty students in each of the second grades who participated and of the 
forty students two are on IEPs and seven are ELL students.   
Making Connections 
 The School Improvement Network website expands on Rodriguez’s earlier statement by 
writing,  
“The brain needs to be active to make connections. Whether the connections are made 
  from one semester to another or between subjects, connecting a new experience to a past 
  experience will help students retain what is being taught in the classroom.” (School 
  Improvement Network 2012, p. 1) 
 
Learning occurs when links are created between thoughts. Creative ideas occur when the mind 
makes connections between two unrelated themes. (Marshall 2005, p. 230) This study will use a 
cross curricular unit making connections between art and music. 
Research Questions and Goals 
Throughout the research the question asked was: Will implementing an interdisciplinary 
art and music unit affect the level of student confidence in understanding expressionism in art? 
The hope is that if students make more connections, it will increase their feeling of academic 
confidence. The goals of the study are to discover the effects on student confidence during an 
interdisciplinary art unit and to strengthen student understanding in both visual art and music.  
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Additional questions that were asked throughout the research include the following: Is it 
possible for students to become more confident in the music and art classroom by creating cross 
curricular units? How do students show they are confident in the classroom? How do students 
show they are not confident in the classroom? Does making the art and music connection 
strengthen student learning? 
 Classroom Based Research 
The research is not only action based but is also classroom based. In the classroom, the 
teacher used an interdisciplinary art and music unit to teach students about expressionism in art 
through dynamic in songs. All lessons were videotaped to eliminate bias and provide reference 
for teacher reflection. The video tapes were analyzed to look at student body language, 
responses, participation, and engagement. 
Conceptual Framework 
The qualitative methods that were used to research the above question are: student 
surveys, completed student projects, and classroom observations. The student surveys were used 
to measure student’s perception of their confidence. It asked students to express how confident 
they are participating in art and music class and if the students think there are any connections 
between art and music. Open ended questions will be used to rate student’s participation level, 
engagement, understanding of art and music concepts, and awareness of their body language 
during class. This data will be compared before and after the research to graph changes. The 
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Theoretical Framework 
  “Teachers who use interdisciplinary strategies help learner’s process information 
visually, make connections among the arts, and discover relationships between the visual arts 
and other disciplines.” (Carroll, 2003, p.104) White and Robinson (2001) study the effects of 
using art in academic subjects. Their results found, “that if as many arts as possible are 
incorporated into the standard academic disciplines, those students enjoying this integration will 
also display a correlatively thoughtful increase in the appreciation and understanding of these 
disciplines.” (White & Robinson, 2001, p.85) The creation of artwork for students is a powerful 
resource. “The production of an artwork represents a tangible coalescence of the student’s own 
thoughts and feelings.” (White & Robinson, 2001, p. 84) “Young people need not only to 
develop insights and modes of thinking that are informed by a variety of disciplines but also to 
integrate these forms of knowledge effectively.” (Boix Mansilla & Duraisingh, 2007, p.215) 
Significance of the Study 
Through researching interdisciplinary curriculum, a deeper understanding of how to 
enhance student learning will develop a better understanding of how students learn. This may 
enable teachers to see the significance of making connections in the classroom. If students can 
enhance their understanding and confidence by making connections in the classroom, then it 
could add a whole new idea to curriculum planning and lesson development. 
Limitations 
 The study was limited due to time constraints. The forty students who participated have 
forty five minutes of art every six school days. Of these forty five minutes, five minutes are spent 
transitioning students from their classroom to the art class room, five minutes are reserved for 
cleanup, and another five minutes is reserved for transition back to the student’s classroom. This 
leaves students with a thirty minute art class. 
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 The study may also be limited due to other effects of student confidence. The study hopes 
that by strengthening the connection between art and music it will have a positive effect on 
student confidence. It is important to note that student’s lack of confidence in the classroom may 
be due to outside factors unrelated to the education he/she is receiving.   
Conclusions 
  Will implementing an interdisciplinary art and music unit affect the level of 
student confidence in understanding expressionism in art? The research that has been outlined in 
this chapter will serve to answer that question and to achieve the outlined goals. Chapter two will 
have detailed information about how students learn. By understanding how students learn, 
teachers can understand how to plan lessons to increase student learning and, in turn, student 
confidence.  
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Chapter 2 
 Have you ever wondered what music would look like? Students were asked this question 
during the research. This chapter will explain how students will be given the tools to create a 
visual to answer such a question. This chapter will also outline the conceptual framework, review 
the mentioned research, and end with both tacit and theoretical understanding. 
Research Question 
 Will implementing an interdisciplinary art and music unit affect the level of student 
confidence in understanding expressionism in art? Research in the field of interdisciplinary art 
education suggests a strengthening in student understanding and student efficacy.  
Conceptual Framework 
 The conceptual framework is grounded in the researcher’s previous experience with 
designing an interdisciplinary unit between art and music. The researcher collaborated with the 
music teacher to design a unit on Nursery Rhymes. The nursery rhymes were introduced in art 
class through the classical music of Bernard Hoffer’s Ma Goose. Students created an image 
based on the text of the nursery rhyme and the music. It was during this unit the researcher 
started asking questions about the effect interdisciplinary units can have. The research wondered 
if such units could be used to increase student confidence in the classroom. Student confidence 
was measured by teacher observation of student body language, responses, participation, and 
engagement. Students also had the opportunity to assess their own confidence in the classroom 
through a survey containing open ended, as well as yes/no questions.    
 As mentioned in chapter one, forty second grade students from Abby Kelly Foster 
Charter Public School will be participating in the classroom based action research. Students 
receive forty five minutes of art every sixth school day and of these forty five minutes, ten 
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minutes are set aside for transitioning to and from the class room and five minutes for cleanup 
These are all viewed as possible constraints to the research. 
 
 
Students were introduced to the cross curricular unit by looking at art work by Wassily 
Kandinsky. They were asked to identify similarities and differences in his paintings. Students 
were also asked to brainstorm how they thought Kandinsky came up with his abstract paintings. 
The teacher will reveal that Kandinsky was inspired by music to create his paintings. Students 
then listened to Night on Bald Mountain composed by Petrovich Mussorgsky and recorded by 
Leonard Bernstein of the New York Philharmonic. While listening to Night on Bald Mountain, 
students were asked to create a 6 X 4 visual using colored pencils to accompany the music.  
Figure 2.1 Concept Map for Interdisciplinary Art and Music Units & Their Effect on Students 
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In the next class, students were asked to compare their sketches. While comparing 
images, the following questions were asked: Are there similar colors used? Are there similar 
shapes used?  Are there similar types of line repeated? Did they notice any key differences in the 
works? After reviewing student’s art work, the teacher showed students a clip from the movie 
Fantasia which features animation to Night on Bald Mountain. Students then compared and 
contrasted the colors, line, shapes, and images that they used in their visual with the animation in 
the closing scene of Fantasia.  
Students were asked to explore why they think there are similarities among the student’s 
visuals and the animation. The hope is that they would be able to identify change in volume as 
the cause for the similarities. This was defined for students as dynamic, which they will be able 
to define dynamic as a variation in sound. Students were also asked why they thought there were 
differences, which they should recognize as the same song produced a different emotional 
response. They should be able to identify expressionism in the context of a visual representation 
of an emotion, thought, or feeling. 
Emotion is a common theme for artists in both the visual arts and music. Students will 
use their background in dynamic to create a piece of expressionist art work. Danse Macabre 
composed by Camille Saint-Saëns and performed by James Ehnes is the basis for students to 
create their own visual. The visual can contain colors, lines, shapes, images, or patterns that 
evoke the feeling of the song. Students created expressionist art work. They will look at various 
paintings by Kandinsky such as: Blue Circle (1922), On White II (1923), Composition VIII 
(1923), and Around the Circle (1940).    
The cross curricular art and music unit provided students with the opportunity to create 
connections between dynamic in music and expressionism in art work. Steven Mark Dobbs 
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(1998) is quoted as saying, “Disciplinary integration in art is educationally desirable not only 
because it represents the actual ways in which artists and arts-related professionals experience 
art, but because it is an effective way to underscore and reinforce what is important.” ( 4)  
Review of Literature 
The following section will outline existing research on interdisciplinary art units. The 
researcher looked at findings of studies about student understanding.  Knowing how students 
learn will provide additional support for the findings of the research studies. 
Arts Integration Research 
For teachers, “integration represents a concrete and feasible approach to teaching art in a 
postmodern way.” (Marshall 2005, p. 227) Both Catterall and Peppler (2007) and Cossentino and 
Shaffer (1999) explore the use of art across disciplines. Catterall and Peppler’s (2007) primary 
finding was that “participation in a sustained program of high quality visual arts instruction 
associate significantly with growth in our indicators of general self- efficacy.” (p. 559) These 
outcomes would benefit any student but “are particularly important when considering the lives of 
underprivileged children.” (Catterall & Peppler, 2007, p. 559)  
Cossentino and Shaffer (1999) “asked students to think about ideas that cross disciplines 
rather than ideas that exist in between disciplines, and the students, in turn, showed [us] that this 
kind of genuine collaboration between disciplines is a powerful context for learning.” (p. 8) Both 
studies show an increase in student learning. Catterall and Peppler’s (2007) research even shows 
advancement in “children’s originality as measured on a children’s version of the Torrance Test 
of Creative Thinking.” (p. 559)  “The possibilities for such integration and development are 
without limit- as is the very activity of art itself.” (White & Robinson 2001, p. 85) 
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Increased student understandings through interdisciplinary connections. 
Efland (2002) finds justification for curriculum integration as a way of learning:  
“If the aim of education is to fully activate the cognitive potential of the learner, 
ways have to be found to integrate knowledge from many subjects to achieve a 
fuller understanding than would be provided by content treated in isolation.” 
(p.103) 
Efland (2002) mentions art as a “learning friendly hub” because “art is the location where 
subjective and cultural interpretation (meaning-making) are most openly celebrated and 
practiced.” (Marshall, 2005, p.228)  Making the connection between art and other academic 
disciplines works in the classroom because it is “(a) congruent with the way the mind works—
how we think and learn; (b) highlights and promotes learning, especially learning for 
understanding and transfer; and (c) catalyzes creativity.” (Marshall, 2005, p. 229)  
 Why connections matter in the elementary classroom. 
Ross and Broah (2000) found that “by far the strongest predictor of academic 
achievement in the 12th grade is earlier academic achievement." (p. 277) This makes logical 
sense but it also shows the importance of the elementary school teacher’s role. Students need to 
start feeling confident in the classroom early on. Making connections in the classroom has been 
linked to increased student achievement. The hope is that the increase in student achievement 
will also increase student confidence.  




 The researcher’s previous experience of designing an interdisciplinary art and music unit 
has inspired the creation and implementation of a unit combining dynamic in music and 
expressionism in art. The cross curricular unit will increase connections between art and music 
and has monitored the effects on student confidence. 
Theoretical Understanding  
 The literature shows the value in creating interdisciplinary units. It shows that student 
understanding is increased when such units are taught, especially among urban students. The 
next chapter will further explore the design of the study, research methods, data collection, and 
data analysis. 
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Chapter Three 
“The child who does good work in school and yet sits quietly, seldom interacting within 
the academic environment, can be found at all levels of education endeavor.” (Flowers & 
Marston 1972, p. 30) “The issue of self-confidence is a critical one in education, and more 
especially in elementary education.” (Flowers & Marston 1972, p.30) The researcher sought to 
measure if the implementation of an interdisciplinary art unit and the affects it will have on 
student confidence in the classroom.  
Design of the Study 
 Chapter three will offer an explanation on how data will be collected to answer the 
following question: Will implementing an interdisciplinary art and music unit affect the level of 
student confidence in understanding expressionism in art? The research was classroom based; 
meaning that an interdisciplinary art and music unit was implemented in the classroom and data 
was collected. A combination of participant observation and interviewing was used to conduct 
the research. This is a generalized study of an overall student attitude change. The study plan will 
provide the time, day of week, and length of each class participating in the research. The length 
of each class was recorded because students can miss out on instructional time due to the time it 
takes to transition from their classroom to the art room. Students may miss this instructional time 
if they are not ready and lined up when the art teacher gets there, or if they are stuck transitioning 
behind another class.  
There are behaviors of confidence such as “hand raising, stepping forward, interruption, 
answering the question, trying the task volunteered for, and challenging the interrupted party.” 
(Flowers & Marston 1972, p. 30) These are all factors that were measured during the class period 
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by using a check list. All of the listed factors indicated will show how many students are 
displaying confidence in the classroom during the lesson and after.  
Research Methods 
As previously stated the study will take place at Abby Kelly Foster Charter Public School 
among two second grade classes. The art classroom is a former storage room and presents 
physical constraints. There is only one electrical outlet in the classroom and it is located at the 
entrance to the room. The use of a CD player and television were required for the research and 
several extension cords were used. The location of the CD player may have affected the student’s 
ability to hear the music, specifically the softer sections.     
Each class had art once every six days from 10:55 until 11:40. Of these forty five 
minutes; ten minutes are set aside for transitioning to and from the classroom and five minutes 
for cleanup, leaving students with thirty minutes for instructional time. It is during instructional 
time that the researcher informally questioned students, collecting student sketches, art work, and 
narratives, and observational data.  
Data Collection 
 Before the interdisciplinary unit was implemented, students answered a series of open 
and closed questions. The surveys offered different student perspectives on student confidence in 
the art and music room. The survey includes four yes or no questions and one open ended 
question. These were compared to the findings of the observational data from the checklist.   
Students started the unit by listening to Night on Bald Mountain composed by Petrovich 
Mussorgsky. While listening, students created a sketch. The researcher noted how long it took 
for all students to be actively engaged. A student getting to work within the first thirty seconds of 
the song indicates the student feels confident about the assignment. 
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Student sketches were collected as evidence. The informal interviewing continued while 
students are cleaning up from their sketch and while students created their final art project for the 
unit. Informal interviewing is sporadic and occurred during student check-ins. During check-ins, 
the researcher will be asking students “Do you feel good about your art work?” and “Would you 
share your art work with the class?” Feeling good about your art work is an indicator that the 
student is confident in their abilities in the art, and sharing ones art work indicates they are 
confident enough to display their work to their peers.  
Students were asked questions about the art work of Kandinsky and asked to compare 
and contrast their own art work. At this time, the checklist (mentioned earlier) will be used to 
assess how many students raise their hand within 5 seconds of a question, how many students 
raise their hand within 15 seconds of a question, and how many students call out their answer. 
During this time the number of students who have their heads on their desks, an indicator of non-
confidence will also be recorded.  
The same checklist was used for the remainder of the next class when students compared 
and contrasted their sketches with their peers and beginning their final project.  Student’s final 
projects will be creating a sharpie and oil pastel drawing inspired by Danse Macabre composed 
by Camille Saint-Saëns and performed by James Ehnes. An emphasis will be placed on use of 
line, color, and shape just as Kandinsky did. The finished pieces will be used as a form of data 
and will be assessed via a rubric.        
Data was collected from student surveys and observation. Incidental data will be reported 
but checked over multiple class periods to make sure it is a result from interdisciplinary units. 
Student art work was accompanied by a student narrative and photographed. Data was collected 
before the interdisciplinary unit, during the unit, and when the unit is completed.   
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Data Analysis 
 Student surveys will serve as quantifiable data. The four yes/no questions will be charted 
before the unit and after the unit to show any differences or similarities. The open ended student 
responses will be compared from before and after the unit to note overall and individual student 
similarities or changes. This will indicate if the students feel confident in the classroom before 
and after the unit. Chapter four will analyze the findings of the data. 
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Chapter 4 
 The study was conducted to examine the effects on student confidence levels while an 
interdisciplinary art and music unit was taught. The research was conducted at Abby Kelley 
Foster Charter Public School in two second grade classes. Forty students participated in the 
study. The interdisciplinary art and music unit was taught over four, forty five minute class 
periods. Data was gathered from student’s self-evaluation of their confidence, classroom 
observation, and student projects. The study results are discussed in this chapter and analyzed for 
further use.  
Significance of the Study 
 Making the connection between art and other academic disciplines works in the 
classroom because it is “congruent with the way the mind works, highlights and promotes 
learning, especially learning for understanding and transfer; and catalyzes creativity.” (Marshall, 
2005, p. 229) Through implementing and researching an interdisciplinary unit, the researcher 
was able to observe an increase in student confidence. The data from this study can be used by 
educators in future curriculum planning and lesson development. It will especially benefit those 
educators with students who suffer from a lack of confidence in the classroom.   
Bias and Validity 
 The forty students who participated have forty five minutes of art every six school days. 
Of these forty five minutes, five minutes are spent transitioning students from their classroom to 
the art class room, five minutes are reserved for cleanup, and another five minutes is reserved for 
transition back to the student’s classroom. This leaves students with approximately thirty 
minutes for art class. If students are not lined up and ready for transition or if they are stuck 
transitioning behind another class this can increase student’s transition time and reduce the 
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amount of time left for art. If this results over several class periods, one class may have 
anywhere from 5-7 extra minutes of art. 
 During the course of the research students had several school days off. This affected the 
length of time between art classes and should be taken into account when discussing the validity 
of the study. Surveys, classroom observation, and student projects were among the data collected 
during the research. The data was triangulated to reduce bias. 
Analysis of the Data 
The research shows that after the implementation of an interdisciplinary art unit students 
reported feeling more confident. It showed in the classroom by increased participation and 
student engagement during the lessons.  “Whether the connections are made from one semester 
to another or between subjects, connecting a new experience to a past experience will help 
students retain what is being taught in the classroom.” (School Improvement Network 2012, 1) 
Student confidence levels began to rise after students were able to connect their knowledge of 
music with their knowledge of art.   
The secondary findings report that after implementing an interdisciplinary art and music 
unit there was a high number of students who understood the major concepts of the unit. It also 
showed that all students were able to produce a piece of art work. As stated in chapter 1, learning 
occurs when links are created between thoughts. Creative ideas occur when the mind makes 
connections between two unrelated themes. (Marshall 2005, p. 230)  Students demonstrated 
learning by having thirty five out of forty students correctly define dynamic and thirty six out of 
forty able to correctly define expressionism.  
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Results 
Before starting the interdisciplinary art unit, students were given a survey where they 
were asked to assess their confidence in both art and music class. Students were asked if they felt 
confident in music class and then if they were confident in art class. Confidence was defined for 
students as the belief they can succeed in something. In class A, 17 students felt confident in 
music class (see appendix A page 14). The remaining 2 students reported not feeling confident. 
The same amount of students felt confident in art class, with 2 reporting they did not feel 
confident. In class B, 19 students reported feeling confident in music with 2 feeling not 
confident. Only 14 of these students felt confident in art class with 7 students feeling not 
confident. Class A was consistent with their confidence level in both art and music. Class B was 
not as consistent. This class showed a high level of confidence in music but low confidence in 
art. 
Secondly, students were asked if they participated in art and music class. Participating 
was defined for students as raising your hand when you want to answer a question. In class A 14 
students said they participate in art class, 4 said they do not participate in art class, and 1 student 
reported they participate sometimes. 15 students in class A reported that they participate in music 
class, 3 reported they do not participate, and 1 student did not answer. 13 students from class B 
reported they participate in art class, 6 reported they do not participate, 2 students did not 
answer. 13 students from class B reported they participate in music class, 5 reported they do not 
participate, 3 students did not answer. Class A stayed consistent reporting almost the same 
participation levels in both art and music. Class B showed the highest confidence level in music 
and the lowest in art but showed the same participation levels in both classes.  
The last question of the survey asked students if he/she would participate more in art and 
music if art and music taught similar things. In class A 8 students said yes, 1 said no, and 10 said 
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it didn’t matter to them. In class B 13 students said yes, 0 said no, 7 said it didn’t matter to them, 
and 1 student did not answer. Class A continued being consistent with students showing almost 
an even number of students who thought they would participate more with combined art and 
music class and those who didn’t care. Class B showed that the majority of the class would 
participate more if the art and music classes were similar. Student surveys provided the baseline 
for where each second grade class was starting with their confidence level.  
Checklist 
During the class periods a checklist was used to further assess student confidence. The 
checklist included: hand raising, interruption, answering the question, trying the task volunteered 
for, and challenging interruption. All of these factors are ways students show they are confident 
in the classroom. The checklist also measured two factors of non-confidence which included 
students who had their head on their desk and students who did not start the task at hand.  
The charts below show the findings of hand raising in Class A, period 1, 2, and 3. Class 
A showed a healthy level of participation in all 3 classes. There were never less than 4 students 
participating at the end of 15 seconds with a peak of 15 students participating at one time. Class 
A reported the highest confidence levels in art class which is proven by the three instances 
students called out to answer questions. The checklist did also report that during class periods 
one and two, two students had their heads on their desk. They did take their heads off their desk 
after one reminder.   
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4.1 Pre-Unit Survey Class A Period 1 
 
4.2 Pre-Unit Survey Class A Period 2 
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4.3 Pre-Unit Survey Class A Period 3 
 The charts below show the findings in Class B periods 1, 2, and 3. 
 
4.4 Pre-Unit Survey Class B Period 1 
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4.5 Pre-Unit Survey Class B Period 2 
 
4.6 Pre-Unit Survey Class B Period 3 
The charts above show the findings of hand raising in Class B, period 1, 2, and 3. 
Although Class B reported the least amount of confidence in art to start, they showed the highest 
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levels of participation of all three class periods. There were always at least 7 students 
participating at the 15 second mark, with a peak of 15 students participating. There were no 
students who called out or interrupted to answer questions. The checklist also reported that 
during class period one, two students had their heads on their desk. They did take their heads off 
their desk after one reminder.   
 The checklist also showed that all students were engaged in both classes within one 
minute of starting sketching or art assignments. This indicates all students were confident enough 
to start their art assignments independently. 
Post Unit Surveys- 
 
4.7 Figure Student Survey Post Unit Class A 
Class A 
 Students completed the same survey at the end of the interdisciplinary unit. In class A 
there was an increase in confidence by one student. However there was also an increase in 
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students who reported they were not confident. Class A had one student absent when the survey 
was first taken and one new student since the beginning of the unit. This should be noted for the 
possible changes. Higher participation was noted in both art and music after the interdisciplinary 
unit was taught, both in surveys and according to the checklist. There was also an increase of 
students who felt they would be more confident if art and music taught similar things. Although 
the increase was minimal, Class A did show improvements in student confidence and student 
participation after the interdisciplinary art and music unit was taught.   
 Class A students indicated that they wouldn’t participate in art or music because, “the 
teacher always tells me to wait,” “because I don’t understand the question,” “because I don’t 
have an answer.” “because I don’t understand sometimes,” “because I feel shy,” and “because 
it’s easy.”  
  
Figure 4.8 Student Survey Post Unit Class B 
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Class B 
 Class B noted a decrease in confidence in music class. However, there was a strong 
increase (three students) in student confidence in art. Reported participation in art increased by 
one student and reported participation in music increased by three students. Although higher 
confidence in art class and higher participation levels in both classes were reported the same 
amount of students reported that they would participate more if art and music class taught similar 
things. Class B did show improvements in student confidence (in art) and student participation 
(in both classes) after the interdisciplinary art and music unit was taught.   
 Class B students indicated that they wouldn’t participate in art or music because, “I don’t 
feel like it,” “I don’t want to,” “because I don’t know the question,” “because I’m afraid the 
other kids will laugh,” and “because I don’t know the answer.” One student reported “I always 
raise my hand because I love art and music.”     
Secondary Findings 
 During the interdisciplinary art unit, a goal was to strengthen student understanding of 
both visual art and music by creating cross curricular units of study. Although the majority of 
Class B students did not identify the interdisciplinary unit as a reason for increased confidence, 
this class showed a strong increase in overall confidence after the interdisciplinary art unit. Class 
A showed a slight increase in confidence but noting in their surveys they didn’t think the 
interdisciplinary unit was a factor in the increase.   
 Student objectives for the unit included: students would be able to define dynamic, define 
expressionism, and create a piece of art work inspired by a song. If students are able to 
demonstrate all three, then an increase in student understanding is indicated. Of 21 students in 
class A, 18 were able to correctly define dynamic, 19 were able to correctly define 
expressionism, and 21 were able to create a piece of art work inspired by a song in class. Of 21 
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students in class B, 17 were able to correctly define dynamic, 17 were able to correctly define 
expressionism, and 21 were able to create a piece of art work inspired by a song in class. These 
numbers indicate the majority of students in both classes showed an understanding of dynamic 
and expressionism.    
Conclusion 
 The research sought to answer the question; will implementing an interdisciplinary art 
and music unit affect the level of student confidence in understanding expressionism in art? 
Student surveys indicated in each second grade class the overall student confidence increased in 
the art classroom. According to the research checklist, participation levels increased in both 
classes over the course of the interdisciplinary art unit. Participation is another indicator of 
overall student confidence in the classroom. Secondary findings report an overall student 
understanding of dynamic in music, expressionism in art, and student’s ability to apply both 
concepts to create a piece of art work.  
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Chapter Five: Discussion and Conclusion 
 Implementing an interdisciplinary art and music unit in the classroom was a journey for 
both the students and researcher. The researcher gained experience with the planning, designing, 
and implementing of the cross curricular unit. The students gained experience with expressing 
their thoughts and feelings in art work and visually representing something that isn’t tangible. 
This chapter will discuss the impact that the research study has made on the researcher, the 
researcher’s teaching, implications for further research, and advice to the field of art education 
and art teachers. 
Discussion 
Personal Impact of the Study 
 The study has impacted the researcher’s incorporation of other disciplines into the art 
classroom. It was difficult at first because in order to create a cross curricular art and music unit, 
the researcher first had to become knowledgeable about the music concepts. Once the researcher 
educated herself, the unit was designed and implemented. The students were excited to use music 
in the art classroom. They were also excited to experience music in a different way. Not only 
were they asked to listen to a song but rather envision what that song would look like.  
 This was the first time that a complete and cohesive interdisciplinary art and music unit 
was implemented in the researcher’s classroom. The results of the study revealed that there was 
an increase in student confidence during the unit. The researcher noted in the observation 
checklist that factors such as hand raising and student engagement increased during the unit. The 
observation checklist also revealed factors of non-confidence (such as having your head on your 
desk or not completing the assignment) decreased. Students also reported feeling more confident 
in art class after the unit. White and Robinson (2001) found through their study “that if as many 
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arts as possible are incorporated into the standard academic disciplines, those students enjoying 
this integration will also display a correlatively thoughtful increase in the appreciation and 
understanding of these disciplines.” (White & Robinson, 2001, p.85) 
 Impact on Practice 
 The unit rationale that the researcher developed states;  
“During this unit students will be making the connection between art and music. 
Students will explore musically inspired paintings by Kandinsky to learn about 
expressionism and listen to Petrovich Mussorgsky and Camille Saint-Saens to learn about 
dynamic. This unit highlights the idea that through making connections students will gain 
a deeper understanding of both art and music.  Efland (2002) finds further support for 
curriculum integration by stating,  
“If the aim of education is to fully activate the cognitive potential of the learner, 
ways have to be found to integrate knowledge from many subjects to achieve a 
fuller understanding than would be provided by content treated in isolation.”  
(p.103) 
The goals during this unit are to discover the effects on student confidence while 
students are participating in an interdisciplinary art and music unit. “The issue of self-
confidence is a critical one in education, and more especially in elementary education.” 
(Flowers and Marston 1972, p.30) The hope is that students start to feel more confident in 
the classroom because of their strengthened connection between art and music.” 
Just as Efland finds support for curriculum integration, so didn’t the researcher. The researcher 
will begin making connections between art and other disciplines in all appropriate lessons. 
Recommendations 
Implications for Further Research 
 If the researcher were to replicate the study there would be some changes made. The first 
change would be scheduling the study during the second semester of the school year. During the 
study, research was interrupted due to weather related days off and delays. During the second 
semester of the year, weather related days off would be less likely. The researcher would also 
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add more formal interviews with students who were participating in the study. The researcher 
feels that the formal interviews would enhance the results of the study by offering more of the 
student’s perspective on confidence.  
 During the study the researcher began to ponder about the loss of instructional time due 
to transitioning students to and from the classroom. The researcher noted the time that each class 
got to the classroom and concluded that class B had sixteen more minutes of instructional time 
over four class periods than class A. Class B was always ready to transition to the art room when 
the researcher got there, whereas class A was still being lined up when the researcher got there 
and had to wait for students to gather their things and line u  
 Teachers may use the research of interdisciplinary art units in their own classroom. 
Classroom teachers can incorporate art during their core subjects to enhance student 
understanding. “The production of an artwork represents a tangible coalescence of the student’s 
own thoughts and feelings.” (White and Robinson, 2001, p. 84) By allowing students to make the 
connection between a subject of study and their own thoughts and feelings, student 
understanding will be enhanced.    
Conclusion 
Advice to the Field of Art Education 
 Examining student confidence in the art classroom has been a rewarding journey 
for the researcher. Student confidence is an often neglected topic in the classroom. Teachers 
want to motivate the unmotivated but rarely examine why students may not feel motivated to 
produce work. Interdisciplinary units can hook those students who may not have an interest in 
one topic but relates to the other. It gives students the opportunity to learn and explore a new 
topic while still seeking comfort in information they already know. In a society where the 
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emphasis is placed on standardized tests, students can find a new way to learn essential material 
all while feeling confident in the process.  
Advice to Art Teachers 
Being a specials teacher is no easy task. The art teacher usually sees every student in the 
building and has to plan several lessons to meet each grade level, as well as making the 
necessary modifications for each individual student. The task of integrating other subject areas 
can seem like just another step in the planning process. However, taking this additional step can 
benefit students greatly. It will not hurt those students who already love and enjoy art but it may 
benefit those students who do not enjoy art and feel confident in other subject areas. By creating 
cross-curricular units, you may make each and every one of the students feel confident.  
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Appendix A 










Learning occurs when links are created between thoughts. Creative 
ideas occur when the mind makes connections between two 
unrelated themes. (Marshall 2005, p.230) The school improvement 
network elaborates on this by saying,  
 
“The brain needs to be active to make connections. Whether the 
connections are made from one semester to another or between 
subjects, connecting a new experience to a past experience will help 
students retain what is being taught in the classroom.” (School 
Improvement Network 2012, p.1)  
 
During this unit students will be making the connection between art 
and music. Students will explore musically inspired paintings by 
Kandinsky to learn about expressionism and listen to Petrovich 
Mussorgsky and Camille Saint-Saens to learn about dynamic. This unit 
highlights the idea that through making connections students will gain 
a deeper understanding of both art and music.  Efland (2002) finds 
further support for curriculum integration by stating,  
 
“If the aim of education is to fully activate the cognitive potential of 
the learner, ways have to be found to integrate knowledge from 
many subjects to achieve a fuller understanding than would be 
provided by content treated in isolation.” (p. 103) 
 
The goals during this unit are to discover the effects on student 
confidence while students are participating in an interdisciplinary art 
and music unit. “The issue of self-confidence is a critical one in 
education, and more especially in elementary education.” (Flowers 
and Marston 1972, p. 30) The hope is that students start to feel more 
confident in the classroom because of their strengthened connection 
between art and music.  




  School Improvement Network (2012).Helping Students Make 
Learning Connection Through Experience. [ONLINE] Available at: 
http://www.schoolimprovement.com/resources/strategy-of-the-
week/helping-students-make-learning-connections-through-





Descriptive Title of the Unit 
 
From Dynamic to Expressionism: An Arts Integration Study  
 
Students will be listening to various composers to create their own 
visual representation of what music would look like if you could see it. 
Through this activity students will learn about the volume change in 












• The process that it takes to create art work. An artist does not 
simply put on a song and create a master piece. One must 
first listen to the song, sketch. Take that sketch, and then 
make aesthetic choices. Only then can a final piece of art 
work be created.  
• How to conceptualize that something you cannot see (music) 
can be visually represented 
• That there is a connection between art and music.   
 
Know 
• The art making process associated with sketching, creating a 
rough draft, and then a final draft.  
• The importance that each individual artists point of view is 
represented in their art work and how you react to a song 
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cannot be wrong.   
•  
Be Able to 
• Define dynamic 
• Define expressionism 










Simpson (1998) tells us "Learners bring something to school with 
them each day. Outside voices, places, colors, textures, movement, 
faces, spaces--all accompany the child into the classroom (p.296)."  
The goal is to have students bring these places, colors, and 
movement into the art room with them and associate these with 
sounds to create a piece of artwork. Students must draw on 
previous experiences and their own feelings to create an image 
that follows along to a piece of music. Each student relates 
different instruments, noises, sound effects, and sounds to 
different colors, shapes or line. Students will feel invested in their 
piece of art work if they can use these thoughts and feelings.   
 
 
Simpson, J. W. (1998). Designing units for conceptual thinking. In 
Simpson et al., Creating meaning through art: Teacher as 
choicemaker. (pp. 289-322). Upper Saddle River, NJ: 












Lesson One: Introduction 
Students will be introduced to the work of Kandinsky. After looking at 
four musically inspired Kandinsky paintings students will find the 
similarities and differences. Students will also be prompted to think 
how Kandinsky came up with his paintings. It will be revealed to 
students that Kandinsky used music to inspire most of his paintings. 
Students will then listen to Night on Bald Mountain composed by 
Petrovich Mussorgsky and recorded by Leonard Bernstein of the New 
York Philharmonic and create a 6 X 4 sketch in colored pencil to depict 
the song. 
 
Lesson Two: If we listened to the same song, why do we all have 
different pictures?  
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Students will begin by comparing their own images this week. 
Students will be asked to think about the similarities and differences. 
The class will work together to conclude that the sketches have 
similarities because of dynamic and differences because of 
expressionism. 
 
Lesson Three: The Danse Macabre 
Students will start their final project today. Students will be listening 
to Danse Macabre composed by Camille Saint-Saens and performed 
by James Ehnes. The student’s visual should contain colors, lines, 
shapes, images, and patterns that evoke feelings of the song. The 
sketch will be divided into two categories: the music side where 
students may explore and go crazy and the art side where the 
students make art decisions to go along with their sketch. When the 
sketch is done students will transfer it to final draft paper. 
 
Lesson Four: Final Step 
 Students will trace over their pencil lines with sharpie. Then add color 
using oil pastels. When students are done coloring they will use baby 











• CD player/ Extension Cord-  
• CD with pre-recorded music 
• Television/ Extension Cord 
• DVD with Fantasia 
• 9 X 6 pre-cut white drawing paper – For students to sketch to 
Night on Bald Mountain 
• Pencils 
• Black Sharpies 
• Oil Pastels 
• Baby Oil 
  








Behavior in class; Class Discussion;  In Class Participation; 
Completed sketches;  Completed art and music project; Proper Use 




School Improvement Network (2012).Helping Students Make Learning 
Connection Through Experience. [ONLINE] Available at: 
http://www.schoolimprovement.com/resources/strategy-of-the-
week/helping-students-make-learning-connections-through-
experience/. [Last Accessed 26 September 2012]. 
 
Simpson, J. W. (1998). Designing units for conceptual thinking. In 
Simpson et al., Creating meaning through art: Teacher as choice 
maker. (pp. 289-322). Upper Saddle River, NJ: Merrill/Prentice Hall 
 
Lesson One- Introduction to Kandinsky 
Teacher’s Name  Megan Bertel 
Date of Lesson N/A 
School Abby Kelley Foster Charter Public School 
Grade  Second 
Length of Lesson 1 class period 45 minutes 
Title of Lesson Introduction to Kandinsky 
 
 
Relationship to the Unit 
 
This lesson ties into the unit by establishing what we will be learning 
during our interdisciplinary art and music unit. The lesson gives the 
students the foundation on how to make connections between art 
and music by introducing the students to Kandinsky. It will also give 
students a chance to create their own art work, like Kandinsky, to go 
along with a song.  






Relationship to Life 
 
Both visuals and music are an important part of student’s lives. 
Students are greeted with commercial advertisements that feature 
music in the background of a visual. During the interdisciplinary art 
unit, students will be able to use this idea and create their own image 








Learning that there is a strong connection between visual art and 
music. Artists, like Kandinsky, have used this connection to create 
their own art work. Through learning about Kandinsky’s process, 
students will become comfortable with creating an image to 
accompany music.  
 
Goals Understand 
• It is possible to represent an idea or thing that isn’t tangible in 
a piece of artwork  
Know 
• That art can be inspired by music 
Be able to 
• Create a sketch depicting a song 
 
Objectives Students will… 
• Identify artwork by Kandinsky 
• Compare and Contrast Kandinsky’s art work 





• Kandinsky’s Blue Circle (1922), On White II (1923), 
Composition VIII (1923), and Around the Circle (1940) 
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Resources and materials • 6 X 4 White Drawing Paper 
• Colored Pencils 




• DVD Player 






The teacher will engage students through the use of song. The 
students will be asked to depict what Night on Bald Mountain would 
look like. Students will have the opportunity to see what another 














• What looks the same in Kandinsky’s paintings? 
• What looks different in Kandinsky’s paintings? 
 
Association Questions: 
• How did Kandinsky create his artwork? 
 
Visualization Questions: 
• What would Night on Bald Mountain look like? 
 
Transition Questions: 






Students will be asked to identify similarities and differences in 




Kandinsky’s paintings. Students will be asked to brainstorm how they 
thought Kandinsky came up with his abstract paintings. The teacher 




Students will listen to Night on Bald Mountain composed by Petrovich 
Mussorgsky and recorded by Leonard Bernstein of the New York 
Philharmonic. While listening to Night on Bald Mountain, students 
were asked to create a 6 X 4 visual using colored pencils to 




Students will have two minutes to write on the back of their sketch. 
Students will indicate if they would like more time for their sketch and 





Behavior in class; Class Discussion;  In Class Participation; Completed 






Lesson 2- If we listened to the same song, why do we all have different pictures? 
Teacher’s Name  Megan Bertel 
Date of Lesson N/A 
School Abby Kelley Foster Charter Public School 
Grade  Second 
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Length of Lesson 1 class period 45 minutes 




Relationship to the Unit 
 
This lesson ties into the unit by using student’s sketches from last 
week to reveal the concepts of dynamic and expressionism. The 
lesson will allow students to ponder why there are similarities 
between our sketches and why each student has a different sketch, if 
we listened to the same song. It will also give students a chance to 





Relationship to Life 
 
Both visuals and music are an important part of student’s lives. 
Students are greeted with commercial advertisements that feature 
music in the background of a visual. During the interdisciplinary art 
unit, students will be able to use this idea and create their own image 







Learning basic art and music concepts like dynamic and 
expressionism.  Students can use these concepts to create their next 








• Why student sketches have similarities 
• Why student sketches have differences  
 
Know 
• How to create a new sketch keeping in mind the concepts of 
dynamic and expressionism 
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Goals  
Be able to 








• Define expressionism 
• Define dynamic 




Resources and materials 
• 9 X 12 White Drawing Paper 
• Pencils 
• MP3 Player 
• IPOD 
• Extension Cord 








The teacher will engage students through the use of song. The 
students will be asked to depict what Danse Macabre would look like. 
Students will have the opportunity to see how their classmates 









• Why are there similarities between our sketches? 
• Why are there differences between our sketches? 
 
Association Questions 
• How does dynamic affect our sketches? 
• How does expressionism affect our sketches? 
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Visualization Questions 
• What would the Danse Macabre look like? 
 
Transition Questions 








Students will begin by reviewing art work by Kandinsky and reminding 
the teacher how Kandinsky came up with some of his works.  
 
Activity 
Students were asked to compare their sketches from last class. While 
comparing images the following questions will be asked: Are there 
similar colors used? Are there similar shapes used?  Are there similar 
types of line repeated? Students were also asked if they notice any 
key differences in the works. After reviewing student’s art work, the 
teacher showed students a clip from the movie Fantasia which 
features animation to Night on Bald Mountain. Students will be asked 
to compare and contrast the colors, line, shapes, and images that 
they used in their visual with the animation in the closing scene of 
Fantasia. 
  
Students will be asked why they think there are similarities among the 
student’s visuals and the animation. The hope is that students would 
be able to identify change in volume as the cause for the similarities. 
This was defined for students as dynamic. Students will be able to 
define dynamic as a variation in sound. Students will also be asked 
why they thought there were differences. The hope is that students 
would be able to identify that although each student listened to the 
same song, each of them has their own response to the song. In 
artwork when you express a thought or feeling it is called 
expressionism. Students will also be able to define expressionism. 




Students will be given their final task for the unit. They will listen to 
the Dans Macabre and create two sketches. They will have a music 
side and an art side. On the music side students can feel free to just 
sketch to the music. Students will then take their music sketch and 
refine it and make art choices on the art side. 
 
Conclusion 
Students will pass in sketches and review the concepts of dynamic 
and expressionism   
 
Evaluation Behavior in class; Class Discussion;  In Class Participation; Completed 
sketches; Proper Use of Materials 
References  N/A 
 
Lesson 3 The Danse Macabre 
Teacher’s Name  Megan Bertel 
Date of Lesson N/A 
School Abby Kelley Foster Charter Public School 
Grade  Second 
Length of Lesson 1 class period 45 minutes 
Title of Lesson The Danse Macabre 
 
 
Relationship to the Unit 
 
This lesson ties into the unit by using student’s new knowledge of 
dynamic and expressionism. The lesson will allow students to make 
artistic choices about their sketches and complete a final piece of art 
work.  





Relationship to Life 
 
Both visuals and music are an important part of student’s lives. 
Students are greeted with commercial advertisements that feature 
music in the background of a visual. During the interdisciplinary art 
unit, students will be able to use this idea and create their own image 







Learning basic art and music concepts like dynamic and 
expressionism.  Students can use these concepts to create a finished 









• How to use dynamic in the song to inspire details of their art 
work 
Know 
• How to copy their sketch onto a final piece of paper 
• How to use permanent marker to outline the lines of the 
work 
• How to use baby oil and oil pastels to produce different visual 
effects 
 
Be able to 








• Define expressionism 
• Define dynamic 
• Create a finished piece of art work to accompany a song 
 





Resources and materials 
 
• 9 X 12 White Drawing Paper 
• Pencils 
• MP3 Player 
• IPOD 
• Extension Cord 
• Previous Student Sketches 
• Black Permanent Markers 
• Oil Pastels 
• Q-Tips 








The teacher will engage students through the use of a non-art 
material. Students will use baby oil and Q-tips to manipulate their oil 









• How can I refine my “music” sketch to create a finished piece 
of art work? 
 
Association Questions 
• What artistic choices do I need to make in regards to line, 
shape, and color to accurately depict the song? 
 
Visualization Questions 
• What do I want my finished piece of art work to look like? 
 
Transition Questions 
• How can I manipulate the materials to get my desired 
picture? 
 








Students will begin by reminding the teacher how Kandinsky came up 




The teacher will demonstrate how to properly blend the oil pastel 
using baby oil and Q-tips. 
 
Activity 
Students will use their sketches from last week to start their final 
piece of art work. Students will have time to make the necessary 
artistic choices on the “art” side of their sketch. When students are 
ready with their sketches he/she may take another piece of paper and 
copy their refined sketch. Lines will first be made with pencil and then 




Students will pass in sketches, started final projects and clean up all 
necessary materials 
 
Evaluation Behavior in class; Class Discussion;  In Class Participation; Completed 
sketches; Started final project; Proper Use of Materials 
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Lesson 4 Final Step 
Teacher’s Name  Megan Bertel 
Date of Lesson N/A 
School Abby Kelley Foster Charter Public School 
Grade  Second 
Length of Lesson 1 class period 45 minutes 
Title of Lesson Final Step 
 
 
Relationship to the Unit 
 
This lesson concludes the unit by asking students to create a finished 
piece of art work that accompanies a song. Students will also be able 
to define dynamic, define expressionism, and create a narrative for 




Relationship to Life 
 
Both visuals and music are an important part of student’s lives. 
Students are greeted with commercial advertisements that feature 
music in the background of a visual. During the interdisciplinary art 
unit, students will be able to use this idea and create their own image 







Students will use their knowledge of dynamic and expressionism to 
create their finished piece of artwork. Students at this time will also 






• How to use dynamic in the song to inspire details of their art 
work 
Know 





• How to copy their sketch onto a final piece of paper 
• How to use permanent marker to outline the lines of the 
work 
• How to use baby oil and oil pastels to produce different visual 
effects 
 
Be able to 






• Define expressionism 
• Define dynamic 
• Create a finished piece of art work to accompany a song 





Resources and materials 
• 9 X 12 White Drawing Paper 
• Pencils 
• MP3 Player 
• IPOD 
• Extension Cord 
• Previous Student Sketches 
• Black Permanent Markers 
• Oil Pastels 
• Q-Tips 





The teacher will engage students through the use of a non-art 
material. Students will use baby oil and Q-tips to manipulate their oil 








• Does my artwork depict the Danse Macabre to my liking? 
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Question Association Questions 
• What do the line, color, and shape of the image communicate 
to a viewer? 
 
Visualization Questions 
• Am I happy with my image? Is there anything I could change 
to evoke the feeling of the song more? 
 
Transition Questions 








Students will be reminded of how to properly use the Q-tips and baby 
oil to produce the effect they want.  
 
Activity 
Students will finish their final pieces of art work today. When students 
are done they must define dynamic and expressionism, as well as 
complete a written narrative of their work. 
 
Conclusion 
Students will pass in final projects and clean up all necessary materials 
 
Evaluation Behavior in class; Class Discussion;  In Class Participation; Completed 
sketches; Final project; Proper Use of Materials 
References  N/A 
 
 






2. Student Survey 
 






















3. Pre-Unit Survey Results 








1. Sketches of Night on Bald Mountain 











2. Class A and B’s  
Similarities and Differences List 
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3. Students Working on Final Project 
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4. Final Projects 
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